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“Thinkers: We use critical and creative thinking skills to analyse and take 
responsible action on complex problems. We exercise initiative in making 
reasoned, ethical decisions.” 
Learner Profile, International Baccalaureate (2013a) 
 
Overview 
 I have a profound connection with the International Baccalaureate (IB) as both an 
alumnus and an educator. The IB is a non-profit educational foundation aiming to inspire 
students to become internationally minded learners. The Learner Profile defines the 
internationally minded learner as a thinker, inquirer, knowledgeable, communicator, 
caring, principled, open-minded, risk-taker, balanced, and reflective. I first came to know 
the Learner Profile as a high school student in the Diploma Programme (DP). Now I 
teach these same attributes to my young first graders in the Primary Years Programme 
(PYP). I have explored the Learner Profile with my students in a variety of ways but 
found reading aloud children’s picture books among the most powerful of methods for 
developing a strong understanding of its attributes. This leads me to my research topic: 
Discovering the Learner Profile: An interactive read-aloud curriculum for K-2 students 
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in the International Baccalaureate Primary Years Programme. The Learner Profile has 
become part of my own identity and informing the decisions I’ve made throughout my 
life, including the one to become a teacher. Although my students are at the start of their 
journey in the IB, I hope they too take on the Learner Profile and become “inquiring, 
knowledgeable, and caring young people” who will change the world.  
 In the remaining section of this chapter, I will further describe my personal and 
professional journey with the IB. I will provide my rationale for why I chose to create a 
curriculum using interactive read-alouds to develop student understanding of the Learner 
Profile. In this capstone, I will use the term Learner Profile to describe the ten attributes 
of an internationally minded learner. The Learner Profile is an official component of the 
IB curriculum and will be further discussed in Chapter Two and Appendix C.  
Learning and Teaching in the IB 
 I first heard about the IB in the sixth grade. My mom was asked to be the French 
teacher in the newly founded DP at a local high school and I tagged along with her one 
evening to an information session. Sitting in that auditorium among incoming freshmen 
and sophomores, I was immediately intrigued with what the DP had to offer and yearned 
to take part in it. I remember telling my teacher and friends the following day that I was 
going to be an IB student I got older. A few years later, I enthusiastically joined the 
program with my natural love for inquiry and desire to learn about the world. The high 
school program is quite rigorous; students are required to study a range of subjects, 
including another language, take part in service learning around the community, complete 
numerous internal and external assessments, and write a 4,000 word extended essay on a 
topic of interest. I have profound memories of staying up past midnight almost every 
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night to finish my work and stressing over studying for my exams. But I absolutely loved 
being in a setting with teachers who held high expectations, peers who were passionate 
about learning, and a curriculum that encouraged me to be a knowledgeable, caring, 
reflective, and open-minded thinker who was also a principled and balanced 
communicator, risk-taker, and inquirer. My IB Diploma still hangs on my wall, signifying 
not only all the hard work I did in high school but also reminding me to keep working 
towards making the world a better place.   
 At the time of my high school graduation in 2006, I did not anticipate that I would 
continue my journey in the IB as a teacher. After receiving undergraduate degrees in 
history and French, I discovered a passion for teaching while teaching English abroad in 
France. I then returned to the Midwest and enrolled in the Master of Arts in Teaching 
program at Hamline University. While applying for my first teaching job in 2014, I was 
surprised to learn that the IB had a program for elementary students. Certainly, I was 
fascinated with this concept and interviewed at a few schools that offered the PYP.  
I was incredibly fortunate to accept my current position as a first grade teacher at 
an urban charter school that was founded with the goals of IB in mind. Like its high 
school counterpart, the PYP aims for its younger students to become lifelong learners. 
Using a very thoughtful yet complex constructivist curriculum framework, the teacher’s 
role is to guide students through inquiry to gain knowledge about the world around them. 
The Learner Profile is an integral part of this experience, originally developed by PYP 
teachers to define what it means to be an internationally minded learner.  
Although the Learner Profile is incorporated all throughout the PYP curriculum, 
its attributes need to be explicitly taught to young students. Students need to be able to 
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identify and describe each attribute so that they can recognize them through their own 
actions. Throughout their PYP experience and beyond, students should be actively 
demonstrating the Learner Profile to fulfill the IB mission of becoming an internationally 
minded learner. At many PYP schools, the ten attributes and their definitions are 
displayed in every classroom for easy and consistent reference. During our initial 
training, we spent a considerable amount of time discussing each attribute and how it 
contributes to the Learner Profile. Our instructors even emphasized the need for children 
to create their own representations of the Learner Profile so that they can take ownership 
of these attributes. I have done this with my students by making posters to hang on our 
wall and creating small project with multimedia. However, children still need to have 
meaningful interactions with the Learner Profile to truly understand it.  
One way to help build our students’ knowledge of the Learner Profile is by 
recognizing students for demonstrating the attributes. Like many schools, our school 
assigns one or two attributes for each month of the academic year. Students and teachers 
are encouraged to reflect on these attributes regularly throughout the year. At a monthly 
assembly, a few students from each classroom receive special recognition for exhibiting 
the focus attributes. At the end of the year, some students are recognized for consistently 
demonstrating the entire Learner Profile. This is a very positive experience for my 
students and they are usually very satisfied when they receive either a monthly or yearly 
award. However, I feel I could take more time to discuss with my students about those 
specific actions that earned them a Learner Profile recognition award. This would boost 
their understanding of the profile attributes and foster the students’ sense of pride. 
	 5	
Another way I teach the Learner Profile is by finding small teachable moments 
throughout the day. For example, I will occasionally use an attribute in a question during 
our morning meeting (“How can we be caring on the playground?”) or to describe how 
we will perform a certain learning task (“We will be principled today during our math 
game by playing fair with our partner.”). As I myself become more familiar with the 
Learner Profile as an educator, I am able to incorporate the vocabulary easily into my 
daily language.  
I believe that students however make some the strongest connections to the 
Learner Profile when they can relate it to literature. Last spring, I read aloud Leo Lionni’s 
classic book Swimmy to my first graders to engage them in a discussion of what it means 
to be a “thinker”. The IB defines a thinker as someone who uses “critical and creative 
thinking skills” to solve problems (IB, 2013a).  In the story, Swimmy, a little black fish, 
finds himself alone after escaping a big hungry tuna fish. After passing by many different 
colorful sea creatures, he meets a school of little red fish hiding from the same ravenous 
tuna fish. Mustering up his courage and imagination, Swimmy devises a plan to help his 
new friends by teaching the little red fish to swim together in the form of a large fish, 
with Swimmy placed strategically as the eye, to frighten the tuna fish away. This strategy 
works and the readers can infer that Swimmy and the little red fish continue to live 
together in peace. Throughout the story, I asked my students about how Swimmy was 
critical of his situation and what ways he showed creativity to solve his problem. My 
students were captivated by the protagonist’s originality and shared insight about what 
attitudes and skills are needed to be a thinker. They discussed how they could apply this 
learning into their own lives. In the weeks following this discussion, they still continued 
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to talk about the attribute of thinker and identified ways they were like Swimmy with 
their own actions. It is moments like these that demonstrate a true understanding of the 
Learner Profile by embodying the kind of learners we want our students to be. 
Rationale for Learner Profile Interactive Read-Aloud Curriculum 
Now in my fourth year of teaching first grade in the PYP, I am much more 
knowledgeable of the IB mission. My comprehension and appreciation of the Learner 
Profile has evolved, especially since my days in DP, emphasizing the need to bring this 
same awareness to my first grade students. Although my students are young and fairly 
new to the PYP, it is important for them to understand the program’s mission and actively 
seek ways to demonstrate the Learner Profile. I already provide some opportunities to 
develop student understanding of the Learner Profile, such as occasionally reviewing the 
attributes and their definitions, using attributes to describe student actions, and 
recognizing students who demonstrate a particular attribute. However my students show 
some of their strongest understanding of the Learner Profile through interactive read-
alouds with quality children’s picture books. Guided discussion about how characters 
demonstrate certain attributes allow a more meaningful experience with the Learner 
Profile. Thus creating a read-aloud curriculum that focuses the Learner Profile would not 
only benefit my own students, but also others at PYP schools all over the world. This 
curriculum would lead to a better understanding the Learner Profile by providing students 
with excellent examples of its attributes through children’s picture books. This 
understanding of the Learner Profile will bring students a step closer in fulfilling the IB 




My experience as both a student and an educator in the IB has made me quite 
passionate about its curriculum and mission. I have come to realize the importance of the 
Learner Profile and the need to explicitly teach its attributes to young students. Reflecting 
on my previous three years of teaching in the PYP, I have noticed that my first grade 
students still struggle identifying and signifying the attributes of thinker, inquirer, 
knowledgeable, communicator, caring, principled, open-minded, risk-taker, balanced, and 
reflective. However, my students make better connections to the Learner Profile within 
the context of interactive read-alouds. This experience helped bring me to my topic: 
Discovering the Learner Profile: An interactive read-aloud curriculum for K-2 students 
in the International Baccalaureate Primary Years Programme. My research will guide 
my development of a curriculum that encourages student discussion on the Learner 
Profile attributes using higher-order thinking questions as well as other essential elements 
of the PYP curriculum.  
In Chapter Two, I will conduct a review of the literature relating to my research. I 
will examine the history, mission, and curriculum framework of the IB with particular 
focus on the PYP. I will survey the definitions and effective practices of character 
education and its relation to the Learner Profile. I will finally look at the purposes and 
structure of interactive read-alouds and how children’s picture books can to teach 
character. In Chapter Three, I will describe the setting, participants, and methods for my 
capstone project of developing an interactive read-aloud curriculum for the Learner 
Profile. Finally in Chapter Four, I will highlight what I have learned in this process, 
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“Inquirers: We nurture our curiosity, developing skills for inquiry and research. We 
know how to learn independently and with others. We learn with with enthusiasm and 
sustain our love of learning throughout life.” 
Learner Profile, International Baccalaureate (2013a) 
Introduction 
 In Chapter One, I highlighted my journey with the International Baccalaureate 
(IB). I was first a student and graduate of the high school Diploma Programme (DP) and 
now am a first grade teacher in the Primary Years Programme (PYP). Through these 
experiences, I have a very personal connection to the Learner Profile and want to share 
this understanding with my students. During my first three years teaching in the PYP, I 
feel like my students struggle to recognize the attributes and significance of the Learner 
Profile. However I have had successful and powerful experiences teaching the Learner 
Profile through children’s literature. This leads me to my topic: Discovering the Learner 
Profile: An interactive read-aloud curriculum for K-2 students in the International 
Baccalaureate Primary Years Programme. In Chapter Two, I will review the literature on 
three major themes: the IB, character education, and interactive read-alouds.  
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 First, I will give an overview of the IB. The background of the foundation of the 
IB is important in understanding its mission to provide students with an inquiry-based 
and internationally minded education.  I will then focus on the PYP, providing the scope 
and sequence of its unique curricular framework. The core of the PYP is the Learner 
Profile, which consists of the ten values that represent an internationally minded learner. I 
will lastly focus on the Learner Profile, describing its ten attributes and its significance to 
the PYP and the IB as a whole.  
 Next, I will investigate character education. I will examine the history of character 
education and the role it plays in schools today. I will discuss the approaches of effective 
character education. I will further explore what scholars say about the IB’s approach to 
character education, focusing specifically on the PYP and the Learner Profile.  
 Finally, I will discuss interactive read-alouds. I will first explain what interactive 
read-alouds are and why they are so prevalent in elementary literacy programs. I will then 
describe the elements of an interactive read-aloud, particularly using the model by 
Fountas and Pinnell. I will lastly describe the benefits of interactive read-alouds in 
relation to concept and personal learning and how children’s literature can be used to 
teach values to children.  
Introduction to the IB 
The IB is an educational foundation founded in 1968 with four programmes for 
students aged 3-19. The mission of the IB is to “develop inquiring, knowledgeable and 
caring young people who help to create a better and more peaceful world through 
intercultural understanding and respect” (IB, 2013). The first part of this section will 
provide a more extensive overview of the IB’s mission and programmes, discuss the 
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curricular framework of its PYP, and common critiques of the PYP. The second part of 
this section will focus on the Learner Profile, and discuss its unique role in the PYP. 
History of the IB. The IB originally started out as an idea in 1925 by A. Ferrière 
of the International School of Geneva. I. Hill, provides an extensive overview of the IB 
founding and mission in his essay “An international model of world-class education: The 
International Baccalaureate” (2012). Hill explains that Ferrière wanted to create a high 
school diploma (maturité internationale) that would be recognized internationally. This 
dream did not become a reality until 1962, when other teachers at the International 
School of Geneva recognized the need to support and challenge their highly motivated 
and multicultural students. Thus the IB Diploma Programme was created and officially 
registered in 1968. 
 Hill illuminates that the IB was founded for three “pedagogical, idealistic, and 
pragmatic” reasons. First, the pedagogical reason was to create a curriculum that 
encouraged critical thinking and inquiry, as inspired by key educational theorists like J. 
Dewey, A.S. Neill, J. Piaget, and J. Bruner (Hill, 2012, IB; 2015c). Dewey and Bruner 
emphasized the need for students to be curious about the world around them and 
understand by doing to become better problem solvers. Neill, a Scottish progressive 
educator, emphasized the need for student to learn in an “environment free of 
constraints”. Piaget emphasized the need for educators to provide developmentally 
appropriate activities, as prescribed in his stages of cognitive development (IB, 2015c). 
Second, the idealistic reason was to create a curriculum that promoted “intercultural 
understanding” and “international perspective.” As the founders worked at an 
international school, they acknowledged that their students were well travelled and came 
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from many different parts of the world (Hill, 2012). These educational leaders were quite 
progressive in their thinking and believed that it was important for students to learn about 
different cultures so that they can understand each other to promote a more peaceful 
world, which would later reflect in the IB mission statement (IB, 2017). Finally, the 
pragmatic reason was to create a diploma that would be accepted at higher educational 
institutions worldwide (Hill, 2012). At the International School of Geneva, many students 
would travel back to their original country or to other countries after graduation and 
found it difficult to be accepted into universities. Having a secondary education that was 
internationally accredited would give IB scholars not only more possibilities to continue 
their studies but also enable them to have a critical and global outlook on the world.  
The IB today. Ferrière and other leaders at the International School of Geneva 
originally created the IB for a small group of high school students in Europe. Now the IB 
has become much more inclusive and widespread. In 2015, the IB reported having over 
4,200 authorized IB World Schools (IB, 2015b). To become an IB World School, schools 
must go through an extensive authorization process that require several years of educator 
and administrative training, site visits, and curriculum development (Walker, 2004; Hill, 
2012). The IB states that this process is so extensive because the foundation is “proud of 
its commitment to provide rigorous, challenging and unique programmes of education to 
schools” (IB, 2005-2007). Throughout the years, the IB has become more prevalent in 
public school settings all over the world thus making it a global sensation. 
 One reason why the IB has gained such widespread recognition is because of 
increasing interest in globalization in recent decades. The IB mission seeks to cultivate 
internationally minded learners: 
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The International Baccalaureate aims to develop inquiring, knowledgeable, and 
caring young people who help create a better and more peaceful world through 
intercultural understanding and respect. 
 
To this end the organization works with schools, governments and international 
organizations to develop challenging programmes of international education and 
rigorous assessment. 
 
These programmes encourage students across the world to become active, 
compassionate and lifelong learners who understand that other people, with their 
difference, can also be right. (IB, 2017). 
The definition of an internationally minded learner according to the IB is someone who is 
an inquirer, a thinker, a communicator, knowledgeable, principled, open-minded, caring, 
risk-takers, balanced, and reflective (IB, 2009; IB 2013a). These attributes constitute the 
Learner Profile, or the “IB mission statement in action” (IB, 2013b). All IB programs 
value the Learner Profile, desiring all students to demonstrate these attributes throughout 
their education and beyond. However the Learner Profile is especially significant in the 
PYP, which will be explained in further detail later in this section.  
 The IB has four programs: the Primary Years Programme (PYP) for students aged 
3-12, the Middle Years Programme (MYP) for students aged 11-16, the Diploma 
Programme (DP) and Career-related Programme (CP) for students aged 16-19. As stated 
above, the DP was the original program founded in 1968, which requires rigorous study 
of a breadth of academic subjects along with the completion of Community, Service, 
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Action hours, Theory of Knowledge course, 4,000 word Extended Essay, and final 
examinations that could earn university credit (IB, 2015a). The MYP and PYP were 
created in 1994 and 1997 respectively, responding to the renowned success of the DP and 
to make its inquiry-based and global education accessible to younger students. The MYP 
and PYP do not follow the same demanding structure as its predecessor but have complex 
yet flexible curriculum frameworks that foster higher-order thinking (Walker, 2004; IB, 
2006b). The CP is the newest program, founded in 2012, which provides an alternative 
yet challenging education for students who wish to balance their high school education 
with both academic and career-focused subjects (IB, 2016a). All IB programs have a 
“strong international dimension” that requires students to study a second language and 
examine different cultures throughout their learning (Walker, 2004). All four programs 
adhere to the IB mission, empowering students to be well rounded in their knowledge and 
responsible in their actions. 
Introduction to the PYP 
The PYP is the program designed for its youngest learners aged 3 to 12. The IB 
describes that the PYP “focuses on the development of the whole child as an inquirer, 
both in the classroom and the world outside” (IB, 2015b). The PYP consists of a complex 
yet flexible curriculum framework centered on the student learner. Making the PYP 
happen: A curriculum framework for international primary education (2009) serves as 
the primary document for the PYP/ This document, distributed by the IB, provides the 
context for student learning in the PYP, with detailed explanation of each curricular 
component, serving as the fundamental guide for PYP educators and administrators 
worldwide.  
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Synthesis of the PYP curriculum framework. To better understand the 
complexity of the PYP curriculum framework, Making the PYP happen represents a 
synthesis of the PYP components with a hexagon, as seen in Appendix B (IB, 2009). At 
the core of the PYP is the Learner Profile or the “IB mission statement in action” (IB, 
2013b). The ultimate goal of the IB and PYP is to create a learner who embodies the 
attributes of the Learner Profile. In the orange band surrounding the Learner Profile are 
the three parts of the PYP curriculum: the written curriculum (“What do we want to 
learn?”), the taught curriculum (“How best will we learn?”), and the assessed curriculum 
(“How will we know what we have learned?”). These three parts do not stand alone but 
work together to help students construct meaning (IB, 2009).  
To achieve this balance of between the written, taught, and assessed curriculum, 
PYP educators integrate the five essential elements into their instruction (four of which 
are denoted in the gray band of figure 1): knowledge, concepts, skills, attitudes, and 
action (IB, 2009). Knowledge is the content teachers desire the children to learn. 
Concepts are the key questions (i.e. “What is it like?”, “How does it work?”, “Why is it 
like that?”) that promote inquiry and critical thinking. Skills are what students need to 
have to be successful in the PYP (i.e. thinking skills, social skills, communication skills). 
Attitudes are a set of twelve positive behaviors (i.e. confidence, empathy, respect, 
tolerance) students should exhibit to achieve the Learner Profile. Action is the student-
initiated acts that result from learning. The goal of the PYP and the IB is for students to 
use what they have learned in the classroom to create some sort of action that will better 
their local or global community (IB, 2009; IB 2012; IB 2016b; Hill, 2012; Walker, 2012). 
	 16	
The PYP is truly a transdisciplinary curriculum with these five essential elements 
integrated throughout all of student learning. 
Surrounding the essential elements in the hexagonal representation are the six 
different subject areas and six transdisciplinary themes students experience in the PYP. 
The IB desires students to be well rounded and requires them to study language, social 
studies, mathematics, arts, science, and personal/social/physical education. Like all IB 
programs, students in the PYP also learn a second language to foster both personal 
development and global-mindedness. These six subject areas will help students 
understand the six transdisciplinary themes that are unique to the PYP (IB, 2009). The 
transdisciplinary themes are broad concepts of global significance that students explore 
throughout the year:  
• Sharing The Planet  
(An inquiry into rights and responsibilities of humans.) 
• Who We Are  
(An inquiry into the nature of the self including beliefs, health, 
relationships, rights, and responsibilities.) 
• Where We Are In Place And Time  
(An inquiry into orientation in place and time thorough human exploration 
and interconnectedness of individuals and civilizations.) 
• How We Express Ourselves  
(An inquiry into the ways in which we discover and express ideas, 
feelings, nature, culture, beliefs and values.) 
• How The World Works  
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(An inquiry into the natural world and its laws especially through 
scientific principles and discovery.) 
• How We Organize Ourselves  
(An inquiry into the interconnectedness of human-made systems and 
communities.) 
Each year, students in the PYP will experience all six transdisciplinary themes within the 
context of a unit of inquiry, which consists of a central idea supported by specific lines of 
inquiry (IB, 2009; IB, 2012; IB, 2016b). For example, my first graders focused on the 
central idea “Growth and change can be discovered in nature” for the theme of How the 
World Works last spring. The lines of inquiry had children discover patterns and change 
in nature, such the four seasons, as well as compare similarities and differences of life 
cycles by observing real life frogs and butterflies. PYP schools are entrusted to design 
their own central ideas that are relevant and developmentally appropriate for their unique 
students (IB, 2009; Walker, 2012). Following the PYP and IB philosophy, schools are to 
consider “both local and global perspectives” when planning their programme of inquiry, 
instead of being handed prescribed units of inquiry by a governing body (IB, 2009). 
Within each unit of inquiry, PYP educators in schools have the flexibility and the 
creativity to plan how they will support their students’ learning by using the essential 
elements of knowledge, concepts, skills, attitudes, and action that are part of the 
curriculum framework.  
Within this curriculum framework, the PYP also values the use of assessment to 
check student understanding. Within each unit of inquiry, as well as other subject areas, 
PYP educators must monitor and evaluate learning by using summative and formative 
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assessments. Educators are also required to record student learning so that both teachers 
and students can reflect on the learning process. After each unit of inquiry, educators 
document evidence of student learning in the PYP planner, which organizes the essential 
elements and assessment practices, and make recommendations for improvement for 
future instruction (IB, 2009). When students reach their final year of the PYP, generally 
sixth grade in US schools, they participate in a final assessment called Exhibition. 
Students work together in either a small group or whole-class setting to create an 
“extended, in-depth, collaborative project” on something significant that interests them 
(IB, 2016b). Using what they have learned in the PYP, students plan their own central 
ideas and lines of inquiry, integrating the various essential elements to showcase what 
they’ve learned (IB, 2009; IB, 2012; IB 2016b). The PYP Exhibition is a way for students 
and schools to “celebrate the transition of learner to the next phase of their education” 
and demonstrate mastery of the attributes of the Learner Profile (IB 2016b). 
The Learner Profile  
The Learner Profile is a set of ten aspiring attributes that define the internationally 
minded or IB Learner (Appendix C). The Learner Profile is at the core of all IB 
programs, described as the “IB mission statement in action” (IB, 2013b). The Learner 
Profile is especially important in the PYP. Originally developed with the younger learner 
in mind, the Learner Profile is the heart of the PYP curriculum framework. Without these 
attributes, the IB would not be able to describe or fulfill its purpose of cultivating an 
internationally minded learner.  
Although these attributes have always been a part of the IB, the Learner Profile 
was not formally established until 2006 (Hill, 2012). The IB aspired to make these 
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attributes explicit so that students, educators, and members of the community alike could 
specifically identify and demonstrate them. The Learner Profile is intentionally “value-
laden”, as it is the kind of learning that “the IB supports, and it is the embodiment of what 
the IB believes about international education” (IB, 2009). All students are expected to 
know these attributes and demonstrate them throughout their IB education (Hill, 2012). 
The Learner Profile in the PYP. The Learner Profile especially plays an integral 
role in the PYP. In Making the PYP happen: A curricular framework for international 
primary education, the PYP seeks to make the definition of “international-mindedness” 
clear for young learners as part of its mission (IB, 2009). Understanding that 
international-mindedness is a difficult concept to define, PYP schools worldwide agreed 
that there was a certain type of learner they wanted to cultivate in their students. These 
schools developed a set of attributes that would ultimately become the Learner Profile, 
which is now part of all IB programs (Hill, 2012). When the PYP describes that its 
mission is to create internationally minded people, it is saying that it desires to have 
students who demonstrate all ten attributes of the Learner Profile (IB, 2009).  
 A student achieves mastery of the Learner Profile through the PYP curriculum 
framework, as described above. One of the key essential elements necessary for this 
mastery is the attitudes: appreciation, commitment, confidence, cooperation, creativity, 
curiosity, empathy, enthusiasm, independence, integrity, respect, and tolerance. These 
attitudes could be easily confused with the attributes of the Learner Profile. However, the 
attitudes are supposed to be more observable in student actions and should be explicitly 
taught and recognized (IB, 2009). Thus the attitudes are the behaviors; the Learner 
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Profile is the mindset. Students need to exhibit these behaviors to in order to achieve the 
mindset.  
Introduction to Character Education 
There are many definitions for character education yet they all focus on the 
development of character and values in students. D. C. Phillips explains character 
education as a “multifaceted process of socialization in schools, which transmits 
dominant social values to provide and legitimate the necessary link between the 
individual, the group, and society” (2014). C. D. Iscan describes it as “an open initiative 
in education for the development and actualization of values” (2015). For the purpose of 
my research, I will focus on the type of character education that focuses on the teaching 
and demonstration of certain values needed to become a “good” person, such as 
demonstrated with the Learner Profile. The first part of this section will provide a brief 
overview of the history of character education and the recent interest in teaching values to 
children in schools. The second part of this section will explain different methods of 
teaching character and its effectiveness with children including the PYP and the Learner 
Profile.  
History and significance of character education. Character has always have 
played a role in pedagogy. From the Ancient western philosophers such as Plato and 
Aristotle to today’s teachers worldwide, educators have always affirmed their duty in the 
shaping of students’ morality (Phillips, 2014). In “The Return of Character Education,” 
T. Lickona describes the fluctuating relationship between character education and the 
American public school system (1993). Lickona explains that education has always had 
two main goals, “to help people become smart and to help them become good” (1993). In 
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early US history, elementary schools primarily used the Bible as inspiration, as well as 
the popularized McGuffey Readers, for teaching children character. The 1960’s 
experienced a decline in character education due to “personalism”, which rejected “moral 
authority”, causing public schools to lose its prior role in leading character education. 
Character education returned in the 1970s as “values clarification and Kohlberg’s moral 
dilemma discussions”, which developed students’ independent thinking by allowing them 
to make their own choices but did not actually encourage children to take on certain 
values. The 1990s finally brought back a new movement of character education into the 
schools with the purpose in creating students with “good character.” 
 In the new millennium, there is still a resounding demand for character education 
and an urge for schools to prioritize character along with content. J. Hansen cites that a 
PDK/Gallup poll in 2015 stated that 76 percent agree schools “should build students’ 
character” (2015). D. L. Shields explains that there is too much emphasis on academics 
and not enough on character development with federal programs like No Child Left 
Behind and Race to the Top. Practitioners and policy-makers are not looking at ways to 
develop the character of the student in quality education (2011). Macioci also agrees that 
although schools have invested interest in teaching values, they are still too concentrated 
on academic achievement. He states that the balance between academics and character is 
the “essential point of differentiation between a Ma school and a great school” (2013). 
Especially in our political climate today and growing trend towards globalization with 
new technology and social media, educators feel compelled to teach certain values for our 
next generation of new leaders.  
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Effective approaches to character education. As described above, there was 
renewed interest in character education in the 1990s. In 1993, D. Brooks and M. E. Kann 
outlined eleven essential elements for a character education program, which included: 
direct instruction, language-based curriculum (value concepts like “honesty” and 
“courage”), positive language, content and process (i.e. decision-making process for good 
choices), visual reinforcement, school climate approach, teacher-friendly materials, 
teacher flexibility and creativity, student participation, parental involvement, and 
evaluation (1993). However, the leading voices in character education movement are T. 
Lickona, E. Schaps, and C. Lewis, founders of the Character Education Partnership 
(CEP). The CEP, now known as Character.org, is a nonprofit organization founded in 
1993 in response to the demanding need for character education in schools. The 
CEP/Character.org founders established a philosophy of character  
education and created a framework called The Eleven Principles of Effective Character  
Education (Appendix D). This framework is well known and is intended for schools and 
districts to create a “high-quality character initiative” and is used today by Character.org 
consultants to provide recommendations for schools seeking to improve their character 
education programs. Since its founding, the CEP/Character.org has grown in their efforts 
in working with schools all over the world with programs such as Schools of Character to 
“create cultures where people strive to do their best” (Character.org, 2015).  
 In 2006, the CEP/Character.org commissioned M. W. Berkowitz and M. C. Bier 
to conduct a report on the current research on character education to determine what 
really works in existing programs. In this report, Berkowitz and Bier preface their 
findings by stating that there is “a great deal of conventional wisdom” about effective 
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character education, much of which has not been sufficiently studied. The authors 
acknowledge that although many of these unexplored programs are indeed effective, for 
their purposes they only looked at programs that had “scientifically demonstrated positive 
student outcomes.” By using criteria derived from The Eleven Principles of Character 
Education, the report concluded that there were only 33 scientifically supported programs 
for character education. Berkowitz and Bier offer suggestions for schools looking into 
implementing character education, which include choosing programs that are already 
tested and effective; provide training and support implementers; assess the data and 
school climate from students, staff, parents, and community; and stay committed to the 
program to see results (Berkowitz & Bier, 2006).   
 Other scholars have recommended elements of effective character education. J. S. 
Benninga, M. W. Berkowitz, P. Kuehn, and K. Smith conducted a study on what good 
schools do in character education, finding that good schools: “ensure a clean and secure 
physical environment”, “promote and model fairness, equality, caring, and respect”, 
“students contribute in a meaningful way”, and “promote a caring community and 
positive social relationships” (2006). S. V. Lewis, E. H. Robbinson III, and B. G. Hayes 
state that character education should be integrated into the school’s mission and 
curriculum to be fully effective (2011). Q. M. Pearson and J. I. Nicholson emphasize that 
schools need to include administrators, teachers, counselors, and parents in collaborative 
discussions when developing a character education program so that each member has a 
role to play and can demonstrate that to students (2000). Since the 1990s, there has been 
growing interest and scholarship in character education, emphasizing the need for schools 
to teach students about certain values and contributing to the larger society.   
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The IB PYP as character education. The IB PYP does not explicitly describe 
itself as character education but does have components that closely resemble the 
recommendations for effective programs. A. A. Mattix Foster and K. Daly (2016) 
recently analyzed these components and concluded that the Learner Profile can be an 
effective approach for character education in the PYP. First, the IB includes in their 
mission that they seek to “develop inquiring, knowledgeable, and caring young people 
who help create a better and more peaceful world”, a statement in itself that implies the 
development of a certain character (IB, 2017). Supporting the IB mission is the Learner 
Profile, which encompasses a set of ten attributes or values that students are expected to 
demonstrate and align with the First Principle of Effective Character Education 
promoting core ethical and performance values. Mattix Foster and Daly (2016) illuminate 
that in Making the PYP Happen, the IB “makes a ‘commitment to a values laden 
curriculum’ in order to wholly educate the child and develop students into lifelong 
learners and caring, compassionate, citizens” (82). Furthermore, these values are at the 
core of the PYP and are integrated throughout all five of its essential elements, following 
Lewis et al.’s suggestion that character education should be infused in the school’s 
curriculum. The PYP has strong beliefs about developing the character of its students, 
qualifying the program as a form of character education.  
Introduction to Interactive Read-Alouds 
Elementary teachers have always been reading aloud to their students in the 
classroom. L. Calkins (2001) explains that even with the many studies and theories of 
reading instruction available today, most scholars and educators would agree that read-
alouds are important for students. Beloved children’s author and literature professor, M. 
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Fox (2013), explains that listening to adults read aloud provides children with the 
“essential enchanting engagement with books, stories, rhymes, and songs” needed for 
early literacy. There are countless studies that show that reading aloud to children is 
beneficial for their personal and literary development (Calkins 2001; Miller, 2010; Fien 
et al., 2011; Giroir, Grimaldo, Vaughn, & Roberts, 2015; Lennox, 2013). Interactive 
read-alouds allow teachers to facilitate students in meaningful discussion throughout the 
entirety of a text. Interactive read-alouds are not just beneficial for students to develop 
understanding of literary elements but also of certain concepts or themes presented in a 
story. The first part of this section will discuss the components of an interactive read-
aloud. The second part of this section will discuss some of the benefits of interactive 
read-alouds and how they could be used to teach character education. 
What are interactive read-alouds? In a traditional read-aloud, a teacher may 
engage students in discussion before and after reading a text, but usually not during 
(Barrentine, 1996; Mikul, 2015). An interactive read-aloud differs by engaging students 
in discussion throughout the entire story to allow a more in-depth experience with the text 
(Mikul, 2015; Wiseman, 2010; Giroir et. al, 2015; Lennox, 2013). S. J. Barrentine (1997) 
explains that the origins of the term “interactive read-aloud” emerged from the theories 
and practices of Cambourne and Goldenberg in the 1990s (Barrentine 1997). 
Cambourne’s (1988) theory on language learning states that children cannot learn 
passively; instead children learn by engaging within their natural setting. Goldenberg 
(1992) further explains that this student engagement cannot be forced but can be 
“enticed” through informal conversation. An interactive read-aloud lesson adheres to 
these ideas by allowing children to engage with the teacher and the text in an informal 
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way. Students are not submissively sitting and listening to an adult read aloud, they are 
interacting with a story by discussing ideas with their peers and their teacher in a natural 
way.  
Since its conception, educators have further developed and identified key 
elements of the interactive read-aloud. The interactive read-aloud has become prevalent 
in many literacy programs today, especially with the growing evidence of the benefits of 
student engagement and learning. Two of the leading specialists for interactive read-
alouds are I.C. Fountas and G. S. Pinnell, having published numerous books, articles, and 
curriculum programs for elementary reading. In Teaching for Comprehending and 
Fluency: Thinking, Talking, and Writing About Reading in K-8 (2006) and The 
Continuum of Literacy Learning (2011), Fountas and Pinnell provide extensive resources 
for planning, teaching, and assessing interactive read-alouds.  
Fountas and Pinnell (2006) (Appendix E) outline the basic structure of the 
interactive read-aloud. Before starting an interactive read-aloud, it is important to select 
and prepare the text. Fountas and Pinnell (2006) provide detailed guidelines for selecting 
texts but teachers should consider their students’ ages, backgrounds, cultures, and 
personalities as well as find connections to other books or concepts they are learning in 
the classroom (2006). S. Lennox (2013) explains that selecting “a variety of well-
illustrated, quality literature” is critical for a successful read-aloud and for enhancing 
student learning (p. 383). When preparing for a read-aloud, one suggestion for teachers is 
to mark page numbers (such as with a sticky note) with possible questions, connections, 
or teachings that could enhance student learning. Fountas and Pinnell warn that planning 
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too many stops during the read-aloud may interrupt student comprehension or 
engagement of the story (2006; 2011). 
 The teacher introduces the book in the opening of the interactive read-aloud with 
students. The opening lays the groundwork for understanding by discussing elements like 
the title, author, illustrations, and acknowledgements as well as building background 
knowledge (Fountas & Pinnell, 2006). The teacher may teach any vocabulary needed for 
children to understand the story, which is especially important for English language 
learners (Chen & Mora-Flores, 2006; Fien et al, 2011; Giroir et al, 2015). The opening is 
essential for enticing student engagement so that they will listen and interact during the 
read-aloud. When reading aloud, the teacher should be aware of their voice and 
interpretation of the text to keep students interested and model fluent reading. 
Throughout the story, the teacher provides opportunities for both embedded teaching 
(such as demonstrating literacy concepts in context), and text talk by asking questions 
about the plot and character development (Fountas & Pinnell, 2006). Although planned, 
the interactive read-aloud should be an authentic conversation about the text. Lennox 
(2013) explains that an interactive read-aloud is “virtually impossible to script” because 
of the natural and open-ended exchange between the teacher and the students that is vital 
for student learning (p. 384).  
 When the teacher is finished reading aloud a text, Fountas and Pinnell (2006) 
explain that it is important to “wrap up the discussion in a meaningful way” with the 
discussion and self-evaluation. Teachers could allow students to share their 
interpretations of the text verbally with a partner or with the whole class. Teachers could 
also represent student thinking by recording ideas on a chart or map. Fountas and Pinnell 
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(2006) also recommend students to quickly reflect on the interactive read-aloud 
experience by answering a few questions their behaviors, empowering the students to 
understand their responsibility as learners. Teachers may also make a record of reading 
by adding the selected text to an accumulative chart or list in the classroom, so that 
students can visually make connections to the texts they’ve read throughout the year 
(Fountas and Pinnell, 2006). Finally, Fountas and Pinnell (2006) reveal students could be 
involved in a written or artistic response that allows them to extend their discussion and 
learning from the interactive read aloud.  
Benefits of interactive read-alouds. There are many benefits to interactive read-
alouds. Fountas and Pinnell (2006) list over a dozen reasons why interactive read-alouds 
support development of students’ reading comprehension and fluency (2006).  Many 
scholars have found that interactive read-alouds help English language learners and 
students with low vocabulary improve language and comprehension skills (Fien et al., 
2011; Chen & Mora-Flores, 2006; Giroir et al., 2015). Interactive read-alouds also can 
help students learn new concepts, make connections, and draw interest in new topics 
(Worthy, Chamberlain, Peterson, Sharp, & Shih, 2012; Strachen, 2015). For the purpose 
of this capstone, I will focus on this final benefit and how interactive read-alouds can be 
used to in character education. 
 Benefits of using interactive read-alouds as character education. Many 
scholars recognize the significance of using children’s literature in character education. 
V. Helterbran (2009) justifies that books can provide a way for children to experience 
“authentic human interaction and the development of relationships or concrete dialogues 
with others” (p. 71). Helterbran (2009) also recognize the prevalence of reading and 
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language arts and how books naturally play a part in the daily activities in the elementary 
classroom. C. G. Stephens (2004) expresses that children’s books can provide students 
with a “neutral ground” where they can discuss and confront problems while also being 
exposed to a variety of “cultures, experiences, and attitudes.” W.T. Owens and L. S. 
Nowell (2001) explain that children’s books can help children think critically by offering 
them interesting social content. These opportunities allow children to learn about and 
evaluate value concepts and eventually enlighten them to discover social justice and how 
the world works (Owens & Nowell, 2001).  
Using children’s literature through interactive read-alouds can also be an effective 
approach to teach children character attributes. From the previous discussion on character 
education in this chapter, there are many elements to making an effective character 
education program and interactive read-alouds can incorporate a few of them. Brooks and 
Kann (1993) emphasize the need for teachers to provide direct instruction and a 
language-based curriculum when teaching children certain values. Interactive read-alouds 
are an ideal opportunity to introduce direct instruction of certain character attributes as 
well as provide a rich dialogue to explore these character attributes in context. The 
CEP/Character.org (2010) describe that schools should have a set of core values 
(Principle 1), a challenging curriculum that incorporates these values (Principle 6) and a 
staff that takes responsibility in teaching these values (Principle 8). Interactive read-
alouds provide a means to talk about those core values within in a curricular framework 
that allows the teacher to model them to students and guide them to deeper 




 In this chapter, I reviewed literature on the themes of the IB, character education, 
and interactive read-alouds to understand my question: How do interactive read-alouds 
support understanding of the in K-2 Students? My research suggests that the Learner 
Profile is at the forefront of the IB mission to develop students who will help “create a 
better and more peaceful world” (IB, 2017). The PYP helped develop this Learner Profile 
in order to help young learners better understand and become an internationally minded 
person. With the Learner Profile placed in the center of the PYP curriculum framework, 
the PYP can be an effective model of character education. One way for students to better 
understand the values of the Learner Profile might be through authentic experiences with 
quality children’s literature in the form of interactive read-alouds. Interactive read-aloud 
allow children to make meaningful personal connections and deepen understanding of 
concepts (Barrentine, 1997; Fountas & Pinnell, 2006; Helterbran, 2009). 
 In the next chapter, I will discuss the methodologies for my development of an 
interactive read-aloud curriculum that focuses on the attributes of the Learner Profile. I 
will explain the context for my curriculum, describing the intended participants and 
setting. I will also explain how I will use elements of the IB PYP planner and the Fountas 













“Risk-takers: We approach uncertainty with forethought and determination; we work 
independently and cooperatively to explore new ideas and innovative strategies. We are 
resourceful and resilient in the face of challenges and risk.” 
Learner Profile, International Baccalaureate (2013a) 
Introduction 
 In Chapter Two, I reviewed the literature on the International Baccalaureate (IB), 
with specific focus on the Primary Years Programme (PYP) and Learner Profile; 
effective character education practices; and interactive read-alouds. During my research 
process, I developed a greater appreciation for the IB as a foundation. Even as a Diploma 
Program (DP) graduate and a PYP educator, there was still much to learn about the 
history of the IB and its educational mission. I never before took the time to think about 
what it means to be an internationally minded learner and realized how important the 
Learner Profile is in achieving this goal. This realization supported my project: 
Discovering the Learner Profile: An interactive read-aloud curriculum for K-2 students 
in the International Baccalaureate Primary Years Programme.   
 Additionally, my research on interactive read-alouds validates my decision to use 
quality children’s picture books for teaching the Learner Profile. Although I have used 
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interactive read-alouds before in my teaching, I have become much more knowledgeable 
about their purpose and structure. Interactive read-alouds should be real conversations 
between the teacher and the students, a concept that resonates with the PYP philosophy 
of authentic and transdisciplinary learning. The idea that an interactive read-aloud can 
happen at any time during the school day makes this curriculum incredible accessible and 
transdisciplinary.  
 In this chapter, I will discuss the setting, participants, and methods used in this 
capstone project. I created an interactive read-aloud curriculum unit for K-2 students at 
my PYP school using quality children’s picture books that exhibit the Learner Profile 
attributes. The purpose of this curriculum is to both introduce and develop young 
students’ understanding of the Learner Profile in accordance with the IB mission of 
fostering internationally minded learners. The opportunity for children to engage in 
conversation through interactive read-alouds will help children make connections to these 
attributes and demonstrate them in their own lives.  
Setting 
 I teach first grade at an urban public charter school in the Midwest. The school 
was founded in 2007 with a mission that shares the same goals as the IB. Since 2011, the 
school has been an authorized IB PYP World School. We serve approximately 430 
students in grades K-8. In the 2016-2017, our student demographics consisted of 77% 
Black/African American, 20% White, and 3% other ethnicities (Asian/Hispanic/Mixed 
Race). Our students are primarily of East African and Arab heritages, which plays a great 
part in our school culture. Approximately 35% of students are English Language 
Learners (ELL) and 9% receive Special Education services. The school gets Title I 
	 33	
funding with 86% of students receiving free/reduced price lunch. Our school offers 
physical education, art, and Arabic language to all grade levels. K-1 students additionally 
receive regular weekly instruction in social skills with the school counselor through the 
Second Step program founded by the Committee for Children (2014). Grades 7 and 8 
have more specialist options depending on the trimester (i.e. photography, technology, 
Model UN, journalism, Spanish). In order to support our students and curriculum, the 
school also requires high levels of classroom management techniques to support the 
culturally and linguistically diverse population.    
 The primary classroom management program implemented at our school is 
Educational Non-Verbal Yardsticks (ENVoY). Established by Michael Grinder (1993), 
this program focuses on non-verbal communication and preserving relationships within 
the classroom. We also implement school-wide Positive Behavior Intervention and 
Supports (PBIS). As an IB World School, we use the PYP curriculum framework to 
provide inquiry-based instruction for all subjects, including the Programme of Inquiry of 
the six transdisciplinary themes. To help support the learning of our large population of 
ELL students, teachers use Sheltered Instruction Observation Protocol (SIOP) in their 
planning and instruction. Teachers also frequently use Academic Conversations (2011) 
and Thinking Maps (2011) to support learning and give students the skills needed to be 
successful in their academics. 
 Our school is located in an urban neighborhood tucked within a busy commercial 
space. Although the layout is much more limited than a regular public school, with its 
narrow hallways and small classrooms, there is a noticeable tranquility throughout the 
entire school. There are two main wings of the school: the K-2 wing and the 3-8 wings. 
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In the center of the school are the gym, art room, and kitchen. A small library and 
additional gym space are accessible from another part of the commercial space the school 
resides in. From the main entrance, there is a moderately sized reception area in front of 
the front desk and main administrative office.  Around the corner in the main hallway, 
visitors will find our school’s Programme of Inquiry posted in large hand sewn pocket 
charts highlighting what is being learned across all grade levels. Custom-made posters 
with inquiry-based questions, photos of students, and examples of student work are on 
display throughout the hallways. Students and teachers are generally quiet walking 
through the hallways while classrooms are buzzing with interested chatter from students 
about whatever they are learning. Overall, there is a reputable calm and encouraging 
atmosphere throughout the school.  
In the K-2 wing, student backpacks and jackets are hung in cubbies or lockers 
outside each classroom. Each classroom has a welcoming environment with its 
arrangement and overall cleanliness. Since classrooms are small in size, my colleagues 
and I have carefully considered almost every square inch of the physical space to create 
the most conducive learning environment possible for our students. Each classroom has a 
Promethean ActivBoard and a classroom set of iPads that enhances teaching and 
learning. With the help of grant funding, our school implements a 1:1 iPad program that 
gives our students exceptional access to digital technology to help prepare them to be 
successful in today’s world. Teachers at our school have been trained to use innovative 
technology in hopes to foster the kind of “international learner” we want our students to 
become. As an IB World School, we want our students to be acquainted with the essential 
elements of the PYP, requiring the Learner Profile, Attitudes, Key Concepts, and Action 
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Cycle to be visible within in student learning environments (Appendix F). Teachers also 
post our classroom and school essential agreements, or rules, for quick reference and 
continual review.  As many of our students stay enrolled in from kindergarten to eighth 
grade, they become quite familiar to these features in our classrooms and understand the 
school culture by the time they graduate. 
Participants  
 My capstone project is intended for K-2 students at my school. There are two 
classrooms of 24 students per grade level, totaling to six teachers and 144 students. I 
chose to focus on these grade levels because these students are similar in age and are 
within the same stages of cognitive development. These students are also at the beginning 
of their journey in the PYP. Moreover, I chose these grade levels because of my 
familiarity and proximity to the teachers and students in each of these classrooms. As a 
small school, teachers and students are closely acquainted with each other. The K-2 
classrooms are located in the same hallway, which facilitates daily interaction among all 
teachers and students.  
 My project consists of an interactive read-aloud curriculum with the aim of 
supporting K-2 understanding of the Learner Profile. I noticed especially that my first 
grade students were still unclear of what the Learner Profile is at the end of the school 
year. This uncertainty indicates that my students may not have a strong notion of the IB 
mission, or even the school’s mission. They do not fully understand why we commend 
the attributes of the Learner Profile and how they are applied in the real world. It is true 
that these students are young and are still quite new to the PYP; they will develop their 
concept of the PYP and the Learner Profile as they grow older, as evidenced by their 
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sixth grade Exhibition projects. However, I think that K-2 students still could have a 
stronger understanding of the Learner Profile attributes by being able to identify and 
articulate them, as well as visibly demonstrate them at a developmentally appropriate 
level. This understanding will better serve them as they go through the program as well as 
prepare them to become the internationally minded people and lifelong learners that we 
desire them to be.      
Methods  
 My capstone project topic is: Discovering the Learner Profile: An interactive 
read-aloud curriculum for K-2 students in the International Baccalaureate Primary 
Years Programme. I created an interactive read-aloud curriculum using quality children’s 
picture books that exhibit attributes of the Learner Profile.  The curriculum consists of ten 
interactive read-aloud lessons that each focus on one of the Learner Profile attributes: 
inquirer, thinker, communicator, knowledgeable, principled, open-minded, caring, risk-
taker, balanced, and reflective. Each interactive read-aloud involves an introduction to the 
book and the focus attribute, guiding questions and think-aloud opportunities throughout 
the reading, and a follow-up assessment activity. Additionally, I include a bibliography of 
additional children’s books that relate to each of the ten Learner Profile attributes in 
Appendix I.  
I will be using the PYP curriculum framework and Fountas and Pinnell’s (2006) 
interactive read-aloud framework to create my lessons. I will integrate all three parts of 
the PYP curriculum – written, taught, assessed – within an adapted version of Fountas 
and Pinnell’s (2009) interactive read-aloud template. A blank version of this lesson plan 
template is located in Appendix G.  
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For the written curriculum (What do we want to learn?), I will consider all five 
essential elements of the PYP for each interactive read-aloud lesson:  
• Knowledge: What are the academic/language objectives relating to focus 
Learner Profile attribute? What Common Core State Standards for ELA will 
be addressed? 
• Skills: What do students need to know to be successful in this read-aloud? 
• Concepts: What kinds of questions will the teacher ask to guide student 
understanding? 
• Attitudes: What attitudes are related to the focus attribute? 
• Action: What are some possible ways students could demonstrate 
understanding inside and outside the classroom?  
For the taught curriculum (How best will we learn?), I will describe lesson 
activities for the interactive read-aloud. Before reading, the teacher will introduce the 
book and build any background knowledge needed to understand the story and the 
selected Learner Profile attribute. During reading, the teacher will ask questions to 
engage students in whole group and partner discussion, generate kinesthetic response, 
and initiate think-alouds to model comprehension. The lesson plan will have learning 
prompts planned with the understanding that the actual dialogue between students and 
teacher cannot be scripted. According to both the PYP and interactive read-aloud 
philosophy, the lesson is meant to be an authentic conversation that will deepen student 
learning. The teacher should validate and appreciate all student inquiry. Therefore the 
planned lesson activities should serve only as a guide for facilitating conversation. The 
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teacher has the flexibility to alter the actual learning experience in the moment to best 
serve the needs of the students. 
For the assessed curriculum (How will we know what we have learned?), I will 
provide a follow-up activity that students would do independently. This activity is usually 
in the form of a written or drawing response that relates to the story and allows students 
to show their understanding of the focus Learner Profile attribute. The teacher will also 
reflect on this experience by noting how successful the read-aloud was, what the students 
discussed, as well as any actions they took afterwards.    
Conclusion 
In this chapter, I described my school setting and participants in the K-2 
classrooms. I explain that my observations of student understanding and teacher 
involvement of the Learner Profile inspired me to develop an interactive read-aloud 
curriculum. I also discussed the methods that I used to develop my lessons, drawing from 
both the PYP curriculum and Fountas and Pinnell interactive-read-aloud frameworks.  
 In Chapter Four, I will reflect what I have learned during my capstone process. I 
will consider possible implications and limitations to my interactive read-aloud 
curriculum. I will also discuss my future as a PYP educator and other possible research 











“Reflective: We thoughtfully consider the world and our own ideas and experience. We 
work to understand our strengths and weaknesses in order to support our learning and 
personal development.” 
Learner Profile, International Baccalaureate (2013a) 
 
Introduction 
 My research project focused on discovering the Learner Profile: an interactive 
read-aloud curriculum for K-2 students in the International Baccalaureate Primary 
Years Programme. I have been teaching first grade at an International Baccalaureate 
Primary Years Programme (IB PYP) school for the last four years and want my students 
to gain a better understanding and appreciation of the Learner Profile through the use of 
interactive read-alouds of high-quality children’s picture books. The Learner Profile is 
essential to the PYP curriculum as it represents the IB mission statement in action. 
Comprised of the ten attributes – inquirer, knowledgeable, thinker, communicator, 
principled, open-minded, caring, risk-taker, balanced, and reflective – the Learner Profile 
defines the internationally minded learner that the IB desires its scholars to become. 
Through my research in my literature review and my project plan in the previous 
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chapters, I have created a curriculum of ten interactive read-aloud lessons, each focusing 
on a specific attribute, that PYP teachers could use to develop student understanding of 
the Learner Profile.   
 In this chapter, I will reflect on my capstone journey. First, I will determine what I 
have learned while researching and writing my capstone. Next, I will consider my 
literature review and elaborate on the research that was the most pertinent to my project 
and make connections to new findings that I made at the end of this process. I will then 
explain how my project will benefit other teachers in the PYP as well as some its 
limitations. I will finally illustrate possible extensions for my read-aloud curriculum and 
how others can use my project for future research or similar projects. I will also conclude 
on how I will be using this project in my own teaching.  
Reflections on the Capstone Journey  
  My capstone journey has been long but rewarding. Several years ago, I worked 
on a different topic of research that did not resonate with me as well as the Learner 
Profile. At the time, I was newly licensed and did not have much experience in the 
classroom. Thus I decided to spend a few years to develop my teaching craft and explore 
what interested me professionally before completing my capstone. Taking this time 
allowed me to find a topic that is much more fascinating and relevant to my teaching 
now. Once I did return to my capstone, I felt especially invigorated by the research 
process. I majored in French and history for my undergraduate, so I was accustomed to 
larger research projects. Although it took me a while to get back into the research 
mindset, having been away from the academic setting for a while, I felt comfortable 
looking through online academic databases, journal articles, and curriculum guides. I also 
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relished traveling to the university’s library, pulling books off the shelves, and skimming 
their contents to decide if they would be applicable for my literature review. I was 
reminded of my passion to learn about a topic through extensive research and synthesis. I 
loved being a student again and would possibly consider returning to academia in the 
future to pursue further studies in education. 
 I also was invigorated by all the writing I did for my capstone paper and project. I 
usually prefer research to writing but found through this experience that I really enjoyed 
the latter. By nature, I am a perfectionist who tends to stress over the structure, content, 
and language in the first draft. I was however more thoughtful throughout this capstone 
writing process by allowing myself to make mistakes and make use of revision. This 
experience encouraged me to be more of a risk-taker, which in turn strengthened my 
writing. I shared this capstone writing experience with my own first grade students, 
making their early writing experience much more meaningful. For example, when talking 
about how good writers always go back and fix their mistakes, I referred to all the 
mistakes I have made with my “big graduate paper” and showed them how my editor 
shares her feedback by adding comments in another color. These connections make not 
deepen my students’ understanding of the purpose of the writing process but also inspire 
me to become a better role model for them.     
 Finally, I have become more aware of how I am a lifelong learner by embodying 
the attributes of the Learner Profile, just like what I want my students to do everyday. 
Throughout this capstone journey, I exemplified many of the Learner Profile attributes 
such as being an inquirer through my research and a communicator by writing what I 
learned in my literature review. I had to be a risk-taker by designing a read-aloud lesson 
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template that no else has made before and trying out ideas with my own students. I am 
reflective by thinking about my experience by describing what I have learned and how I 
can share it with others. If I can articulate my own development of the Learner Profile, I 
can help my students become aware of their own development into becoming lifelong 
learners and positive leaders in tomorrow’s world.   
Summary. Overall, the research and writing process of my capstone project 
invigorated me. I was reminded about how much I enjoy looking up and synthesizing 
information. I also realized how valuable the revision is by allowing myself to make 
mistakes and let others help me become a strong writer. Sharing this experience with my 
young students help them understand the importance of the writing process throughout 
their academic career. Most importantly, I discovered that I am too a lifelong learner as 
defined by the Learner Profile. There were many attributes that I embraced throughout 
my capstone journey that serve as an exemplar for my students. I had to be an inquirer, 
communicator, risk-taker, and reflective at many different points during these last few 
months, especially during my literature review. The literature review was a profound 
experience that required me to be open-minded about different ideas but made me much 
more knowledgeable on the different topics related to my capstone project. 
Revisiting the Literature Review 
 In my literature review, I primarily examined the history and philosophy of the IB 
and PYP, character education, and interactive read-alouds. Having been both a student 
and an educator in the IB, I was still surprised to find that there was a lot about the 
organization and its programs that I did not already know. It was however particularly 
challenging that there is not much scholarship available yet on the PYP and the Learner 
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Profile considering they are fairly new developments in the IB.  Consequently, I largely 
used IB-created sources for this part of my literature review. There has been a lot more 
research however in character education; it was difficult to sift through the information to 
identify what would be the most pertinent to my research. I decided to focus on the 
Character Education Partmership (CEP)/Character.org’s (2010) framework of The Eleven 
Principles of Effective Character Education as a way to compare and justify the use of 
the Learner Profile as an effective means of character education. A.A. Mattix Foster and 
K. Daly (2016) are among the only scholars who have examined the Learner Profile and 
make similar conclusions about its role in character development. The final part of my 
literature review focused on the purpose, benefits, and structure of the interactive read-
aloud. Although I was aware of the term “interactive” before this research, I was keen to 
find is origin and meaning in the theories of language learning from Cambourne (1988) 
and Goldenberg (1992). I mainly focused on the theory and structure of interactive read-
alouds prescribed by reading educators I.C. Fountas and G.S. Pinnell (2006). My lesson 
template uses many of elements advocated by Fountas and Pinnell, including the 
selection and preparation, opening, reading aloud, discussion, and written or artistic 
response. When creating my project, I considered what I learned from the PYP 
curriculum framework, The Eleven Principles of Effective Character Education, and the 
interactive read-aloud recommendations by Fountas and Pinnell. 
 Now that I have completed my capstone project, I have a greater appreciation for 
the essential elements of the PYP and the power of interactive read-alouds in the 
classroom. As I went through each of my lessons to identify and plan how I would be 
using the essential elements – knowledge, attitudes, skills, key concepts, and action – it 
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made me realize just how important they are to the integrity of the PYP curriculum 
framework as whole. Ideally, a PYP classroom would have these elements integrated 
throughout all subject areas not just during the time devoted to the unit of inquiry. For 
example, we have had discussions at my school on how to be more deliberate in 
incorporating the key concepts, or essential questions, throughout the day. Through 
working on this project, I have become very familiarized with the eight key concepts and 
what their purpose is in student learning. I have additionally become an expert on the 
attributes of the Learner Profile and which attitudes relate to them, which allow me to 
help students identify them in their own actions. I also developed a stronger knowledge 
of interactive read-alouds and recognize just show influential they can be for both 
language and concept development. This possibility of using more interactive read-alouds 
in my classroom is exciting. This new understanding empowers me to be an advocate for 
having a consistent read-aloud time in the classroom everyday as I watch my first graders 
engage and grow through their interactions with quality books.  
Summary. The literature review provided me with the knowledge needed to 
create my project. I mainly focused on the IB PYP curriculum framework and Fountas 
and Pinnell’s interactive read-aloud structure when crafting my read-aloud curriculum on 
the Learner Profile. After finishing my project, I have a deeper understanding of the PYP 
essential elements and Learner Profile that I can integrate in my teaching everyday and 
share with my students and colleagues. I also recognize the power of interactive read-
alouds in student language and content development and will be an advocate for creating 
time in the day for this experience. Overall, I feel proud that I will be adding my voice to 
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the scholarship and would like to revisit this research in the future to learn new findings 
on the PYP and interactive read-alouds.  
The Capstone Project 
 I am quite proud of my final capstone project, which consists of ten interactive 
read-aloud lessons using quality children’s picture books to focus on each of the Learner 
Profile attributes. I structured the lesson template to consider the written, taught, and 
assessed curriculum of the PYP as well as integrate the essential elements of knowledge, 
skills, concepts, attitudes, and action. I also incorporate what I learned about interactive 
read-alouds to support the teacher in leading a successful discussion with students about a 
book. These elements include vocabulary in context, before reading discussion, guiding 
questions, after reading discussion, and an assessment. The lesson plan is in a teacher-
friendly format and that guides the teacher but still allows for flexibility given the nature 
of interactive read-alouds.    
These lessons are created to help the PYP teacher help students understand the 
Learner Profile as well as develop language and critical thinking skills. As the lessons are 
created with the IB curriculum framework in mind, teachers trained in the PYP will find 
the essential elements especially useful. The fundamental purpose of these read-alouds is 
to deepen understanding of the Learner Profile. I deliberately define the focused attribute 
at the beginning of the lesson by having the teacher give a personal example and telling 
students to look for the attribute throughout the story. During the read-aloud, the teacher 
anticipates that students will make connections to the focus attribute. At the end, the 
teacher asks the students to explain where they saw the attribute by giving examples from 
the story and show their learning through an assessment activity. These lessons 
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encourage students to think critically about a story and engage in higher-level 
conversations to support their understanding of the Learner Profile as well as prepare 
them for academic success. In my lessons, I provide many guiding questions that could 
be used for each page of the story but advise the teacher to be mindful of their students’ 
inquiry and choose questions that would be the most meaningful for the discussion, 
which aligns with the PYP model of inquiry learning and encourage academic 
conversation. Students would naturally be developing and strengthening their English 
language skills and reading comprehension in this setting through modes of interaction 
such as partner share, whole-group discussion, kinesthetic response, and think-alouds. 
Having already implemented some of these lessons in my own classroom, I have 
witnessed high engagement and higher-level thinking from my students. These continued 
experiences will help students develop a stronger connection to the books they’re reading 
and the Learner Profile while developing critical thinking skills. 
While my project has many benefits, it still has some limitations that teachers 
would need to consider. The first limitation is that my curriculum is intentionally 
designed for K-2 teachers and students in the PYP. Teachers in the upper grades may 
need to find more age-appropriate books to engage students while using the same lesson 
template. General classroom teachers still could certainly use these lessons for character 
education aligned with the Common Core State Standards for ELA but may find the 
format and language used too specific to the PYP. Another limitation is that I expect the 
teacher who uses this curriculum to be intuitive and adaptable to the unique needs of their 
students. Ascribing to the PYP teaching philosophy, I believe teachers have the best 
understanding of their students and should have the flexibility to create curriculum that 
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fits their interests. Accordingly, my lessons do not assign a particular mode of interaction 
to certain guiding questions, which could frustrate an inexperienced or a rigid teacher. 
Although my lesson format is easy to read, a teacher who uses this would need to 
familiarize themselves first with the structure of the interactive read-aloud and be aware 
of the concept that it would impossible to ask every guiding question provided in the 
lesson. A teacher would need adequate time for the interactive read-aloud of at least 30-
60 minutes to allow for thoughtful discussion and assessment. When working with 
younger students, it is especially important to consider how long students can focus on a 
task before needing a break. A teacher may need to limit the number of guiding questions 
they ask, incorporate some movement breaks during the activity, or break up the read-
aloud into different sessions.  
Summary. My capstone project was successful as it meets my goal of creating an 
interactive read-aloud curriculum to help younger students in the PYP understand the 
Learner Profile. These lessons will help teachers guide students to identify and appreciate 
the different attributes of the Learner Profile. The engaging conversations students will 
have about the book will develop their English language, reading comprehension, and 
critical thinking skills that will set them up for academic success. This project however is 
intended for K-2 teachers and students in the PYP and may pose limitations for the upper 
grades and those who are not in a PYP school. Teachers who use this curriculum need to 
be open-minded and responsive to the needs of their students as well as skilled in judging 
how much time they should dedicate to discussion and assessment. Interactive read-
alouds take much more time than a regular read-aloud and teachers need to dedicate at 
least 30 minutes to implement a lesson while considering their students’ stamina. These 
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experiences however will be incredibly meaningful to students and can allow educators 
like myself to use the methods used in this curriculum in future projects.   
Beyond the Capstone Project 
 I thoroughly enjoyed creating my capstone project and certainly see myself using 
my lesson template for other books that not only relate to the Learner Profile but other 
areas such as language arts or the unit of inquiry. As the template is IB specific, any 
educator in the PYP worldwide could use this lesson template for interactive read-alouds. 
The template could effectively also be used for any kind of lesson used in the PYP by 
modifying the taught curriculum portion (“How best will we learn?”) to the fit the 
objectives of another subject area. Although it does take more time to go through and 
elaborate on the essential elements in the written curriculum portion (“What do we want 
to learn?”), it would be valuable for PYP teachers to use this template on occasion to 
reflect on whether and how their teaching is aligned with the goals of the PYP 
curriculum. This experience would be especially beneficial to schools that are working 
towards IB authorization or wishing to further implement the PYP standards and 
practices. This lesson template will be invaluable to me as a PYP educator in the years to 
come and I hope my colleagues will see the benefits of using it too. I also would like to 
keep researching and reading more children’s books and add to my bibliography of 
selected books that relate to the Learner Profile. I especially would like to read newly 
published titles that others may not be aware of yet. A future project could be making this 
list current and available to others by publishing it on a website or blog along with my 
lessons plans, which could include digital resources like songs, videos, and digital 
versions of the stories.  
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 I do have some recommendations for others who wish to create a similar project. 
For those interested in read-alouds, I would recommend spending a decent amount of 
time researching books and finding booklists that fit the needs of the proposed 
curriculum. I was initially overwhelmed by the amount of quality children’s literature 
available that I did not know where to begin for my project. I used websites specific to 
the PYP Learner Profile such as http://pyplibrary.wikispaces.com/ and PYP booklists to 
narrow down the books I used in my own curriculum. If someone were interested in 
creating another project using the PYP curriculum framework, I would recommend 
reading Making the PYP happen: A curriculum framework for international primary 
education (2009) and other official publications from the IB. It would also be helpful to 
attend official PYP workshops for educators that focus on its standards and practices.  
 On a personal level, I will absolutely be using my project with my own students. 
At the time of finishing this capstone, I have already used my lessons on caring, open-
minded, and principled with my first graders. They have responded positively to these 
experiences, which I have video recorded for reflection purposes. As I watched my lesson 
on open-minded using the book Same, Same but Different by Jenny Sue Kostecki-Shaw 
(2011), I can see my students’ enthusiasm as they responded to questions by eagerly 
raising their hands, showing connections with a non-verbal gesture, and turning to talk to 
their partner with such determination and passion. It brings a smile to my face to see my 
first graders so excited to acquire new knowledge such as how postage stamps work and 
why people use easels to write and draw. Although this lesson was effective, I also 
realized it took us nearly an hour to get through a book that would normally take 5 
minutes to read because we were having great conversations about its content and 
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message. I am astounded by my first graders’ ability to stay engaged and focused 
throughout that experience but it was a bit overwhelming, even for me. As mentioned 
earlier in this chapter, it is important for the teacher to be aware of their students’ needs 
while providing time for a meaningful interactive read-aloud experience. When I 
implement the other lessons from my curriculum, I will be much more thoughtful of how 
much time we are spending on a book by regulating the number of questions I ask and 
incorporating more opportunities for movement such as kinesthetic responses or wiggle 
breaks to refresh and refocus. I may also break a lesson into two sessions, depending on 
how much time I can allow for the read-aloud and the length of the book, or do the before 
reading discussion or assessment activity at another part of the day. I am however 
looking forward to seeing my students learn and grow from the curriculum I created. 
Summary. I can use my project to either extend my resources on the Learner 
Profile by creating more interactive read-aloud lessons and creating a updated list of 
books teachers could use to teach the different attributes. Others could use and adapt my 
lesson template to reflect on their implementation of the PYP essential elements in their 
teaching. I would recommend that if others wish to create a read-aloud curriculum or 
another project using the PYP curriculum framework, they should take the time to 
research the books they wish to use or become familiar with the PYP through official IB 
resources. As I use the lessons I have created in my capstone project, I will be more 
aware of the time spent on a lesson and the developmental needs of my first graders by 
incorporating breaks and movement throughout the lesson. I am pleased with this 




 I valued my capstone journey and realized the power of the PYP curriculum 
framework and the use of interactive read-alouds for language and content development. 
I was invigorated by the research and writing process and discovered that I too am a 
lifelong learner and can serve as a role model to my students. Through my literature 
review, I became much more knowledgeable of the PYP essential elements, Learner 
Profile, and interactive read-alouds that I can be a resource as well as an advocate for 
devoting time to read-alouds in the classroom. My colleagues and other teachers in the 
PYP worldwide can use my project to develop student understanding of the Learner 
Profile as well as create their own lessons using the PYP essential elements. There are 
some limitations to my project such as the lessons requiring a substantial amount of time 
to implement and they are designed specifically for PYP educators who are adaptive and 
cognizant of student inquiry. I am very proud of my curriculum and have already started 
using it in my own classroom. I cannot wait to see how my first graders will not only 
grow in their understanding of the Learner Profile by the end of the school year but also 
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CP – Career-related Programme 
DP – Diploma Programme 
ENVoY – Educational Non-Verbal Yardsticks 
IB – International Baccalaureate 
MYP – Middle Years Programme 
PBIS – Positive Behavior Intervention and Supports 
PYP – Primary Years Programme 
SIOP – Sheltered Instruction Observation Protocol 
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Fountas and Pinnell 



















































































































































































































































































































































































































































































































































Lifelong learners are inquirers, meaning they are 
curious and enthusiastic about their learning. 
 






































































































































































































































































































































































































































































































Demonstrate your knowledge of vegetables that you learned from this 
story. Cut and sort the different vegetables by their types. 
Lifelong Learners are 
KNOWLEDGEABLE,  
meaning they develop 
and use concepts that 
they learn. 
Root Vegetables 
(We eat the bottoms.) 
	
Leaf Vegetables 



































































































































































































































































































































































































































As Swimmy is swimming 
through the sea, he runs 
into the rainbow medusa. 
The medusa is so large and 
so powerful that Swimmy 
can’t easily swim past him.  
What could Swimmy do to 















































































































































































































































































































































































































































































Write your name in either English or another language.  
Be expressive by adding illustration and color! 
COMMUNICATORS express 
themselves  











































































































































































































































































































































































































































































































Think of a time when you were principled like Ping. 
What happened? What did you do?  
Was it difficult to make an honest and fair choice? 















Lifelong Learners are 
PRINCIPLED,  
meaning they are  










































































































































































































































































































































































































































































































































































Something special about my life that  
I would like to share with others is… 
	 	
Lifelong Learners are OPEN-MINDED, 
meaning they are willing to learn about 







































































































































































































































































































































































































































































































































































































































































































































































































































































































Great-Great-Aunt Rose always dreamed of being able to fly. 












are willing to try new 
things and learn from 
























































































































































































































































































































































































































































































































































Lifelong Learners are BALANCED, 
meaning they understand the 
importance of balancing different 






































































































































































































































































































































































































































































































Reflect on the last time you played with someone at recess.  
 
        Who was that person? 
Were you caring towards that person? 
 
 
Did you communicate with them? 
  
Were you principled when you played? 
 
Were you open-minded about the game you 
were playing? 
 Did you think about how to solve any 
problems you had? 
Did you try your best to be a  
good friend? 
 




Lifelong Learners are 
REFLECTIVE,  
meaning they are thoughtful 
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